Abstract: Curriculum is an integral part of formal education. A well devised curriculum is an
I.
Introduction:
The word curriculum has its origins in the running/chariot tracks of Greece. It was, literally, a course. In Latin, curriculum was a racing chariot; currere was to run. As early as the seventeenth century, the University of Glasgow referred to its "course" of study as a curriculum, and by the nineteenth century European universities routinely referred to their curriculum to describe both the complete course of study (as for a degree in Surgery) and particular courses and their content. (Wikipedia) To define curriculum we can say that it is the name of such a preplan that encompasses all the activities in the domain of education. It answers-who, why, what, by what, where and how. Therefore a well devised curriculum must clearly show who are the expected beneficiaries of that curriculum, what aims and objectives are to be achieved by studying that curriculum and what are the ways which the teachers should follow in order to achieve the expected goal. We can know more elaborately about curriculum from the other well known sources. The definition of curriculum offered by John Kerr and taken up by Vic Kelly in his standard work on the subject is worth mentioning here. Kerr defines curriculum as, 'All the learning which is planned and guided by the school, whether it is carried on in groups or individually, inside or outside the school. (Quoted in Kelly 1983: 10; see also, Kelly 1999) . Wikipedia, the largest online encyclopedia says, a curriculum may refer to a defined and prescribed course of studies, which students must fulfill in order to pass a certain level of education. The American Heritage® Dictionary of the English Language defines curriculum in this way: cur·ric·u·lum n. pl. cur·ric·u·la (-l ) or cur·ric·u·lums 1. All the courses of study offered by an educational institution. 2. A group of related courses, often in a special field of study. It will be helpful if we distinguish the use of the word 'curriculum' to denote the content of a particular subject or area of study from the use of it to refer to the total program of an educational institution. Many people still equate a curriculum with a syllabus and thus limit their planning to consideration of the content or the body of knowledge they wish to transmit or a list of the subjects to be taught or both. This kind of definition of curriculum is limiting the scope of curriculum and is likely to hamper the planning of curriculum change and development. (Kelly-2009) In fact curriculum defers from syllabus in different ways, such as, curriculum is the blue print of education at a certain level while syllabus is the quantity of content to be taught in practice is made available. The reason why he did this is that otherwise there is a danger of widening the meaning of the term so much that it embraces almost everything and hence means very little. For example, in a discussion of the so-called 'youth work curriculum' (Newman & Ingram 1989) , the following definition was taken as a starting point: 'those processes which enhance or, if they go wrong, inhibit a person's learning'. This was then developed and a curriculum became: 'an organic process by which learning is offered, accepted and internalized' (Newman & Ingram 1989: 1) . The problem with this sort of definition, as Robin Barrow (1984) points out, is that what this does is to widen the meaning of the term to such an extent that it just about becomes interchangeable with 'education' itself. More specifically, if curriculum is process then the word curriculum is redundant because process would do very nicely! The simple equation of curriculum with process is a very slap-happy basis on which to proceed. (Smith 1996) 2.4 Curriculum as praxis: Curriculum as praxis, in many respects, is a development of the process model. The process model does not make explicit statements about the interests it serves. It may, for example, be used in such a way that does not make continual reference to collective human well-being and to the emancipation of the human spirit. The praxis model of curriculum theory and practice brings these to the centre of the process and makes an explicit commitment to emancipation. Thus action is not simply informed, it is also committed. In this approach the curriculum itself develops through the dynamic interaction of action and reflection. 'That is, the curriculum is not simply a set of plans to be implemented, but rather is constituted through an active process in which planning, acting and evaluating are all reciprocally related and integrated into the process' (Grundy 1987: 115) . At its centre is praxis: informed, committed action. (Smith 1996) 2.5 The main elements of curriculum: If we combine all four aspects of curriculum as stated above we find that the main components of curriculum are as follows. 1. Aims and objectives: It must be specified why the followers of the curriculum should follow it. 2. Contents/subject matter: What activities the learners are to do and what skill, knowledge, values are to be transmitted to them. 3. Methods: What are the strategies which are to be followed in order to transmit the expected knowledge, skill, expertise and values to the learners or participants. 4. Evaluation: How it will be ensured that the learners and participants have obtained the expected knowledge and skill.
III. Curriculum Development Process
While developing new curriculum the following steps have to be followed:
Analysis of situation:
Some important facts and figures must be established first before developing the curriculum. This is done through baseline surveys/or Needs Assessment. Without a Situational Analysis we can not develop a good and realistic curriculum. Situational Analysis involves:-Identifying tasks and problems and seeking possible solutions, identifying difficulties and possible areas of resistance, clues to planning for the resources and the organizational changes that will be required.
Formulating objectives
Curriculum objectives of any program, institution or education system constitute the behaviors which the learners have to show or exhibit if the aim of the course is attained e.g. what skills they should possess, what knowledge and insights they should have, what attitudes and values they should develop. Objectives are derived from analysis of the situation. They have to reflect:--The needs of the society -The needs of the teacher, instructor -The needs of the learner/ user
Selection of content
Curriculum content is a body of facts, ideas, concepts and skills that are presented, discussed and involved in the course. The content selected should reflect the pre-determined curriculum objectives and experiences needed by the learner.
While selecting the contents the curriculum designer should give attention that the knowledge to be selected must be of established value to participants and the society they are going to serve after learning and they should meet the needs and interests of the learners. What society has achieved, its institutions, aspirations, traditions, beliefs etc should guide selection of content. This is because some of these will themselves form the content of courses. Due to the ever changing society, both local and international, it is needed to select from the abundance of generated knowledge and skills. There is need to remain current by replacing content that may be outdated, there is need to ensure quality as well as quantity, i.e., how much to cover on a particular course.
Evaluation and Assessment:
Continuous assessment and final examination: In order to measure the success of curriculum there should be continuous assessment throughout the course as well as final examination at the end of the course.
IV. Education in Bangladesh
We can see the above aspects of curriculum if we evaluate the newly introduced curriculum in the secondary schools of Bangladesh. To make it clearer it is necessary to have an idea about the Bangladesh government's concern with education as well as the system of education followed in Bangladesh.
The Government of Bangladesh recognizes that education is an important prerequisite for ensuring sustainable development. The country's constitution makes it obligatory to provide basic education to citizens and eradicate illiteracy within a given time frame. As a signatory to the World Conference on Education for All (Jomtien, Thailand, 1990); World Conference on Children's Rights (New York, 1990); and the EFA Summit Conference of Nine High-Population Countries (New Delhi, 1993) Bangladesh gives top priority to education. The education system and structure of Bangladesh has three major stages-primary, secondary and higher educations. Primary education is a 5-year cycle while secondary education is a 7-year one with three substages: 3 years of junior secondary, 2 years of secondary and 2 years of higher secondary. Higher education is tertiary education which ranges from 3 to 5 years. The Ministry of Education is the supreme state office for education. The higher secondary schools are known as colleges. There are also Madrasah (religiously inclined) and English medium schools which are enrolled under Madrasah Education Board and Foreign Education Board respectively. Besides this, a Technical Education Board has been established to administer the vocational training schools. The National Curriculum and Textbook Board is the authority to develop, approve and manage the curriculum and text books for primary, junior, secondary and higher secondary level. In 1982, the National Curriculum Development Centre merged with the Textbook Board to form the National Curriculum and Textbook Board (NCTB). The NCTB currently serves as the national curriculum agency for the country as a whole and has been entrusted with curriculum and instructional materials development activities from preprimary to pre-university level.
Secondary Education:
The aim and objectives of secondary education are to extend and consolidate primary education; provide students with knowledge of various subjects and develop their potentials and abilities; prepare skilled man power for the country's economic development and enable the students to take an active part in society as good and responsible citizens. The subjects taught at the secondary level include: language, mathematics, science, religion, history, geography, economics, civics, home economics, environment, art and crafts etc.
The secondary curricula and guidelines for preparing textbooks were formulated in 1977. The corresponding textbooks for Grade vi-viii were produced during 1980-82 and those for Grades ix-x in 1983. At the secondary level (Grade ix-x) science education is optional and the general science curriculum is followed. Curriculum specialists, teachers, educators and planners have strongly advocated making both general science and social science required subjects in Grades ix-x. The curricula were reviewed in 1995-96. Secondary education is largely examination-oriented. Job chances depend on educational qualifications, because employers use educational qualifications in the recruitment and selection of personnel. Students and teachers follow strategies of learning and teaching which maximize students' chances of gaining the qualifications which will secure them a job
An overview of the New Curriculum in Schools of Bangladesh:
The government of Bangladesh has implemented a new curriculum for students from class i to ix this year keeping in view the changes in the national and international aspects such as history, geography, social practices, science and technology, education, values, attitudes and beliefs. The curriculum has been changed after about 17 years to keep pace with the modern world and infuse ethical values in students of all education systems. The last curriculum was designed in 1995 and was implemented in 1996. Students from class vi to class x will have to take at least three new subjects-Bangladesh and global studies, job and life-oriented studies, and information and communications technology. Two new subjects career studies, and finance and banking-will be compulsory for students of class ix and class x. The new curriculum has been developed in keeping with the Education Policy 2010 aimed at building a modern Bangladesh. The government has given much importance to the teaching of ethical values so that students can learn to love the country and respect their elders. Besides 'netiquette, i.e., the etiquette to be followed in using net, has been given due importance keeping in view the idea of digital Bangladesh, which is a vision of the present government. The changed curriculum will establish a uniform education system for students of class vi to class viii to ensure that Bangla-and English-medium schools and madrasahs have compulsory Bangla, English, mathematics and Bangladesh & Global Studies with the same syllabuses having a total of 650 marks. The new optional subjects include 'Ethnic Minority Languages and Culture' for the students of class vi to class x and 'Population and Development Studies, Human Resource Development, Human Rights and Gender Studies and Tourism and Hospitality' for the students of class xi and class xii. 'Bangladesh and Global Studies' has been made mandatory for all students, replacing 'Social Science' from class vi to class x. 'Ethics' will be included in religious instructions. Class xi and xii students will also have 'Information and Communications Technology' as a subject but there will be no course on 'Bangladesh and Global Studies'. 
V. English Curriculum in Secondary School
English occupies an important position in the curriculum of secondary schools. English teachers of the secondary schools are being trained on communicative approach under English Language Teaching Improvement Project (ELTIP). The present prescribed book of English language is 'English for Today' which is being taught in classes. The English text books under this title have been compiled by a group of curriculum experts entrusted by NCTB. The books have recently been revised according the guideline of new curriculum. The contents in the texts and the activities under each lesson of class vi to class x have been arranged in such a way that the learners are expected to be skilled users of English language in their higher study as well as in their practical life.
Aims and Objectives of Secondary School English Curriculum:
The common aims and objectives of English curriculum of class 6-10 are firstly developing students' competence in listening, speaking, reading and writing skills so that they can use English language effectively in real life situation, secondly helping the students acquire appropriate language and communicative competence for the subsequent levels of education, thirdly supporting them to gain accuracy through grammatical knowledge. The English curriculum of class 9-10 aims at developing students' creativity and critical thinking through English language, helping the students become independent learners of English language by using reference skills, helping them use language skills for utilizing information technology and finally making them skilled human resources capable of using English language effectively.
Contents of the curriculum:
The contents of the English curriculum of class 6-8 have been arranged in such a way that by following the curriculum the learners are expected to be able to follow instructions, commands, requests, announcements, use English sounds, stress and intonation appropriately, understand and enjoy stories, poems and other texts, interact through short skills and simple dialogue, conversations and discussions, read aloud texts with proper pronunciation, stress and intonation, understand written instructions and texts through silent reading, use dictionary and understand the table of content of a book, write answers to questions, short compositions (paragraph, essay, letter) and simple CVs and use punctuation marks properly. By completing the English curriculum of class 9-10 the learners are expected to have been able to describe people and places, narrate incidents and events in a logical sequence, ask for and give suggestions/opinions, exchange personal information, participate in conversations, discussions, and debates, tell stories, surf net, recognize and use English sounds, stress and intonation appropriately while listening and speaking, listen for specific information on radio, television and other announcements, understand and enjoy stories and other texts (descriptive, adaptive and authentic) read and recite poems, describe a process, read and write formal and informal letters, CV, emails, use references and read maps, charts and graphs. 
The Strategies Followed in the English

friend introduces you to somebody. You couldn't hear his name properly for the sound around. Now make a conversation among you, your friend and a new person.'
It is notable here that when a model dialogue has been given the students will find it easier to create new dialogue. They will be motivated in this way to practise speaking in the class in front of the teacher.
The first Unit of EFT-class 7 specifies the following learning outcomes-'After we have studied this unit, we will be able to where 100 marks are for paper-1 and 100 marks are for paper-2. The marks have been distributed as reading-50 and writing-50 (Paper-1), grammar-60 and composition-40 (paper-2). There are no marks allocated for listening and speaking in those classes where students appear at public examinations (classes 8, 9 & 10). Allocation of marks for listening and speaking has been omitted from those classes for the fear of unethical practice in public examinations.
Types of questions in the English curriculum:
Various types of questions have been proposed to evaluate students learning and thereby to measure the effectiveness of the English curriculum.
Multiple Choice Questions (MCQ) :
MCQ can be set for testing a number of skills related to reading such as scanning, skimming, reading for gist, inferencing (guessing the meaning from the context) comprehension check etc. In preparing MCQ questions, question setters are required to make sure that learners have to apply certain skills or strategies of reading in order to be able to choose the right options. Depending on the level of the learners, items will be set to test learners' lower order thinking skills (knowing and understanding) as well as higher order and more critical thinking (analyzing, evaluating or producing information).
True/False:
True-false questions are typically used to measure the ability to identify whether statements of fact are correct or incorrect, which can only be done if the student comprehends the passage.
Matching:
There will be two columns, one containing a part of sentence and the other containing the other part. Students are required to match the part of column -A with the part of column-B. The same text will be used but the sentences will be in different sentence structures.
Gap filling with or without clues:
The text in the gap filling activity is separate and complete. The text for this item will have a meaningful context too. The gaps can be used for article, preposition, or any other parts of speech without verb as there is separate test for it.
Cloze test with/without clues:
A cloze test is a fill-in-the-blank activity that assesses students' comprehension of vocabulary and reading passages or knowledge of grammatical items. Unlike the gap filling activity that tests a particular grammar item (e.g. preposition, article, pronoun, or verb) it is a test for vocabulary (key words) in general. This is why gap filling activity in the reading section is usually a cloze test. In contrast, gap filling activity is a merely a grammar test item.
Information Transfer:
Depending on the level of difficulty and length of the text, information transfer and True/False questions can be set from the same text.
Substitution table:
It's a grammar test item. It tests whether students can make grammatically correct sentences following any particular structure/s. It's different from matching item. In matching there might be equal number of texts in each column in a table and students need to make sentences using a text from each column. In designing the test item, the question setter can write the texts in Column A in a way that the sequential arrangement of the text makes a context. In a substitution table, depending on marks, there will be 4 or 5 texts in the left column, 1 or 2 grammar words that shows the form in the middle column, and extensions at the right column.
Gap filling with right forms of verbs:
Sentences will be written in context in the question paper. Some verbs could be omitted or given in brackets without any form. If the verbs are totally omitted in the text, a list of verbs will be supplied in a box separately. Students' job will be to use the verb at the gaps in their correct forms according to the context and other grammatical considerations. Alternatively base form of verbs can also be supplied in the body of the text in parenthesis.
Changing sentences:
A text will be designed with a certain context. Some of the sentences in the text will have instructions in the parenthesis on how to change them. Depending on the marks in the test item, students will be asked to change 5 or 10 sentences. 5.5.10 Rearranging: 10 detached sentences will be given and students are required to rearrange the sentences chronologically. This tests whether the students are able to under the relation among sentences. The test objective here is the organization of sentences, not the copying of texts from the question paper.
Writing summary:
A text not exceeding 150 to 200 words will be given for classes 6 to 8 and not exceeding 300 words for classes 9-10 in the question paper. Learners will produce a summary using one third words of the given text. For an example, if the original text has 150 words, learners will produce the summary in 50 words. However, 5% plus minas is okay. This answer should be written in random texts not in isolated sentences.
Writing a paragraph answering questions:
Learners are required to answer the questions in writing the paragraph. However, if there are 5 questions to answer, it does not mean that students will write only five sentences. They will use sentences as per their discretion but the paragraph as a whole answers the questions. If there are 10 marks for this item, learners should be able to make at least 10 sentences. Teachers should keep an eye on the content rather than the mechanical calculation of sentences and assess the paragraph from different aspects such as grammar, ideas, communication, organization etc.
Completing a story:
There will be the beginning of a story in the question paper. Students will continue the story and complete it. The answer will vary here. Completing a story when given at classes 6-8 would be more guided where question setter not only begins a story but also provides with some clues for the extension of ideas. Students will complete the story following the clues. Use of cohesion (inter-connectedness of the sentences) and coherence (transition from one idea to another idea) are important here.
Open-Ended Questions:
Open ended or essay format questions are excellent for measuring higher level cognitive learning and overall comprehension of a reading text/passage. They allow the student to select content for their response, to organize their thoughts in a logical manner and to present their ideas on a given subject matter. Overall, these types of test questions allow teachers to test student's broader understanding of a reading item.
Writing letters/emails:
Writing letters and e-mail tests students' ability to correspond in English and their writing skill as well. Correctness of language and style of expression is given more importance than the formalities of letter and e-mail writing.
Describing graphs and charts:
Describing a graph or chart needs certain language abilities. This type of question will make the students equipped with different styles of writing sentences and play an important role in the development of their writing skill.
VI. Conclusion
The government of Bangladesh gives top priority to education and it is well aware of the need of the society and the qualifications which learners are required to achieve at different stages of their educational life. That's why the government has taken the initiatives to change the curriculum keeping in view the need of the society. In the above discussion of the complete curriculum of the secondary schools of Bangladesh curriculum has been viewed as the name of such a preplan that encompasses all the activities in the domain of education at the secondary level. While preparing the curriculum of secondary schools of Bangladesh the curriculum designers must have kept in mind the theory of Tyler that the curriculum has to be seen as consisting of four elements and four dimensions: objectives, content or subject matter, method or procedures and evaluation. This is why we can see that the newly introduced curriculum clearly has an aim namely making the students skilled human resources capable of coping with all challenges of modern world, harboring the morality and ethical values, keeping in mind patriotism and working with inquisitiveness, creativity, innovation and scientific mindedness. The newly introduced curriculum defines the strategies to be followed and the way to evaluate the skills achieved. Since English will be an unavoidable necessity for adjusting with the modern world it has been given due importance in the curriculum and all the activities are set in such a way that if the activities are done properly students are sure to be capable users of English having sufficient command of all four skills of English language. Identifying tasks and problems and seeking possible solutions, identifying difficulties and possible areas of resistance are some of the key aspects of curriculum. The inclusion of Bangladesh and global studies, job and life-oriented studies, and information and communications technology as well as finance and banking in
